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Special Education Quiz
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1. What is Special Education?

2. What is IDEA?

3. What is an IEP?

4. What is required prior to a special education evaluation?

5. What are the 3 components of the Team process?  

6. What can I do if I am a general education teacher?  What are 
my responsibilities?



What is Special Education?



Special Education is…..

 Specially designed instruction

and/or

 Related service(s) necessary to 
access the general curriculum

 Both with the goal of 
increasing access to high 
quality instruction
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What is IDEA?



IDEA 
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 Individuals with Disabilities Education Act

 Federal law governing special education which was 
reauthorized in 2004

 Ensure that all children with disabilities have FAPE (free 
appropriate public education)…designed to meet their 
unique needs and prepare them for further education, 
employment, and independent living

 Ensure that the rights of children with disabilities and 
their parents are protected



IDEA Reauthorization~ Highlights
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The education of children with disabilities can be improved by:

 Having high expectations for student learning/achievement

 Ensuring access to the general curriculum…in the general education 
classroom, to the maximum extent possible…

 Whole-school approaches, scientifically based early reading programs, 
positive behavioral interventions and supports, and early intervening 
services to reduce the need to label children as disabled in order to 
address the learning and behavioral needs of such children. 

 Supporting the development and use of technology, including assistive 
technology devices and services, to maximize accessibility for children 
with disabilities. 



IDEA Reauthorization ~ Highlights
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 Highly qualified staff providing instruction…most effective teachers 
working with students who struggle the most

 Specific Learning Disability (SLD) determination- Data to show child 
was presented with appropriate instruction in general education settings 
delivered by qualified personnel. No determination of eligibility if child 
is LEP or there’s been a lack of appropriate instruction

 Data based documentation of assessments completed at reasonable 
intervals reflecting formal assessment of student progress provided to 
parents

 IDEA-2004 was aligned with NCLB and expects states to use data as a 
strong accountability tool. 



What is an IEP?



Individualized Education Program (IEP)
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 Developed by the Team

 A legally binding contract between family and school

 Accommodations and services provided by GENERAL and 
SPECIAL educators



IEP Components
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 Parent/student concerns
Focused, concise statement addressing educational concerns for the student, as well as any social and 
emotional concerns that the parents or student may have

 Student strengths / evaluation summary
 Type of disability in accordance with the definitions defined in the state and federal regulations

 General education performance

 MCAS or district scores (brief summary of assessment data)

 Relevant information from any school or independent assessments

 Team vision
The intent of the vision statement is to look forward to future goals, usually 1-5 years in the future. The TEAM 
steps back from the here and now to take a broader, long-range perspective as it looks to where this student is 
headed in the future. Knowing where the student is headed makes it easier for the TEAM to eventually 
determine what progress needs to be made this year.

 How does the disability affect progress in academic and other areas? 
This should not be a reiteration of the profile.



IEP Components

 Accommodations
These are developed by the service providers in conjunction with the regular education teacher(s). This 
only includes accommodations not identified as common practice through the District Curriculum 
Accommodation Plan (DCAP). Accommodations are changes in course/test presentation, location, timing, 
student response or other attributes that are necessary to provide access for a student with a disability to 
participate and which do not fundamentally alter or lower the standard of expectations.

 Specialized Instruction
Specially designed instruction is tailored to a particular student and addresses their IEP goals and 
provides modifications or adaptions to content and encourages access to the general education 
curriculum.

 Goals and Benchmarks-specific, measurable, & achievable (data driven!)
Goals are designed to provide reasonable educational benefit. The goals should be measurable. The 
objectives/benchmarks break the measurable annual goal into major milestones that the student is 
expected to reach within a specified amount of time.

 Services
 Section A: Consultation or training for school staff and/or parents

 Section B: Direct services delivered to students in the general education environment.

 Section C: Direct services provided to the student in other types of setting.
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 Participation in state wide assessment
TEAMS continue to be responsible for deciding how all students will participate in state and district-
wide assessments. All students participate in MCAS testing with accommodations outlined in the 
IEP. MCAS accommodations must be consistent with accommodations students regularly receive in 
their curriculum.

 Nonparticipation Justification
TEAM members must clearly identify times when a student is removed from the general education 
classroom and give good reason for such removal

 Schedule Modification
TEAMS must describe when a student’s school day or year is modified

 Transportation
A recommendation for a student to receive transportation, as with other IEP decisions must 
ascertain whether the disability(ies) prevents the student from getting to the local school in the same 
manner as the student’s non-disabled peers would get to the local school. On the IEP under 
Transportation Services, only check “yes” if the student requires modifications or specialized 
equipment.

IEP Components



IEP Components

 Additional Information:
o Age of majority

Massachusetts has established 18 as the age of majority. At that age, students are considered adults and 
competent to make their own decisions. This right extends to every student with a disability who is 
receiving special education services.

o Interagency responsibility

The IEP must include for each student with a disability beginning at age 16 a statement of the 
interagency responsibilities. This includes information about who will provide needed transition 
services outside of the local education agency.

o Transition information

Once a student has turned 14, the IEP must include a post-secondary vision statement as well as identify 
the transition services that support that vision.

 Response
The response section will ask for the parent / guardian to sign whether they agree to all, some, or none 
of the proposed IEP. If the parent/guardian rejects the IEP, the IEP is sent to the Board of Appeals, and 
the Team will re-meet and consider if further mediation is required. 
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What are the 3 components of the 
team process?



IEP Process
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 Eligibility Determination

 IEP Development

 Placement



Eligibility Determination
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 Qualified evaluators

 A variety of assessment techniques

 Assessments in all areas of suspected disability



Eligibility Determination
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 Team including chairperson, teachers, parents, 

evaluators, others meets to consider 

evaluations and make eligibility determination:

 Presence of a disability

 Lack of effective progress caused by disability

 Need for special education and/or related services



A disability is characterized by
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Significant delays, impairments or 
limitations in the student’s capacities:

 a pattern of  difficulty that persists beyond age 
expectations

 a pattern of  difficulty across settings

 a pattern of  difficulty that is not solely the result of  
cultural, linguistic, or socioeconomic differences

 a pattern of  difficulty that persists despite 
instructional support activities



10 Disability Categories

in Massachusetts
20

 Autism 

 Developmental Delay 

 Intellectual Impairment

 Neurological 

 Emotional 

 Communication 

 Physical 

 Specific Learning 

 Health 

 Sensory: Hearing, Vision, Deaf-Blind 



Effective Progress
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 Documented growth in knowledge and skill acquisition 
including social emotional growth, learning standards set 
forth in MA Curriculum Frameworks, and district curriculum

 Growth according to chronological age, developmental 
expectations, and individual potential



Placement
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 LRE= Least Restrictive environment for student to access 

curriculum 

 Make careful decisions

 Focus on inclusion to maximum extent possible

 Carefully consider program options

Remember this is a PROCESS –

don’t end run it!



Belmont Public School Programs

Preschool and Elementary Programs
23



Belmont Public School Programs

 Autism Inclusion Programs:

This program supports students whose profiles of development prevent them from accessing general education curriculum 
independently across the content areas. Furthermore, these students face challenges when interacting with school staff and 
students due to the challenges that they face in demonstrating appropriate social behavior. As a result, different types of 
supports are provided both in and out of the classroom. Students are integrated in classrooms that provide consistent 
structure and routine in order to facilitate their learning as well as their successful interactions with school staff and 
students. Students may receive instruction from the classroom teacher, speech and language pathologist, Occupational 
therapist, physical therapist, guidance counselor and school psychologist based on their Individualized Education Program 
(IEP). In addition an instructional aide may also provide targeted, goal-oriented behavior support for these students in their 
general education classrooms.

The program addresses the academic, social, and emotional development of students. The components include a highly 
structured learning environment and individualized instruction, and utilization of natural environments for instruction. The 
environment and lessons are modified on an on-going basis to meet the diverse learning needs of this population of students. 
Positive behavioral supports are incorporated in the classroom to meet the unique needs of each student using best practices 
including applied behavioral techniques. The sensory needs of the students are addressed across school settings as well. Each
student's TEAM identifies whether a student needs extended year programming. Parents are an integral part of the program. 
Two district-wide ASD Inclusion Specialists provide full-time support to the students in Belmont's elementary Belmont 
Public Schools-Special Education Process & Procedures 36 schools. Two additional Autism Special Education Teachers are 
assigned; one to Chenery Middle School and one to Belmont High School. In addition, a school-based classroom teacher, 
classroom assistant, professional aide, speech and language pathologist, occupational therapist, physical therapist, guidance
counselor and school psychologist deliver the services outlined in the IEPs of the students.

24



Belmont Public School Programs
Chenery Middle School Grades 5 through 8

o Specialized Reading Services: A special education or reading specialist will be assigned part of the day to 
provide reading instruction for students who require a sequential, phonetically based program either individually or 
in small group.

o Special Education Liaison Support: Special education teachers work with classroom teachers to incorporate 
accommodations and modifications as outlined in students' Individual Education Programs into the general 
education setting throughout the day. In this inclusion model, special education staff "push" into the classroom to 
provide additional resources for instruction, modifications for assessments, and other IEP driven services. Teacher 
Assistants also provide accommodations and instructional supports in general education classrooms.

o Learning Centers and Language Based Programing: Learning Centers provide students with both direct 
instruction in the core curriculum as well as in developing compensatory skills to improve their ability to access the 
curriculum independently. Learning Center teachers provide support both in scheduled small group classes and as 
co teachers in mainstream classrooms in Math and English. Teaching Assistants may also provide targeted, goal-
oriented support in other curriculum areas. The Special Education Teacher consults actively with core content 
teachers to provide specialized instruction in the general education classrooms. If needed, the Special Educator or 
Instructional Aide may also push into other core curriculum classrooms to provide accommodations and 
modifications.

o Key Program: The Key Program provides therapeutic and supportive services for students with ASD or/and a 
emotional disability Students receiving services through the Key Program are typically capable of engaging in grade 
level instruction with appropriate supports. Teacher Assistants may also provide targeted, goal-oriented behavior 
support for these students in their general education classrooms. In addition to the Autism Special Education 
Teacher, a Special Education Behavioral Teacher are responsible for coordinating services, delivering and 
monitoring therapeutic interventions, and instructional and behavior support in accordance with each student's 
Individual Education Program. A School Social Worker and a Psychologist are available to provide counseling 
support and consultation to staff and to parents as required.
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Belmont Public School Programs
Belmont High School

 Learning Centers and Language Based Programming: Students on IEPs are assigned to a learning 

center as part of their schedule. The Learning Center provides students with support for developing compensatory 
skills, reinstruction, and test taking, as required by the student's IEP. Additionally, Special Education staff work 
with students to develop an understanding of their strengths and weakness and self-advocacy skills. At BHS, the 
Special Education Teacher may collaborate with Math and English teachers to provide support in the general 
education classrooms. When needed, the Special Educator Teacher or Instructional Aide may also push into other 
core curriculum classrooms to provide accommodations and/or needed modifications.

 Campus Program: At BHS, the Campus Program provides a continuation of the Key Program at Chenery 

Middle School. The Campus Program is a small, therapeutic, class for students with emotional and behavioral 
challenges. The Campus Program Teachers and Teacher Assistants provide identified students with targeted, goal 
oriented supports both in the Campus Program classroom and in inclusion classrooms. The School Psychologist 
provides counseling services as deemed necessary by the IEP Team.
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What is required prior to a special 
education evaluation? 



Explore all general education interventions
28

MTSS =a blueprint for school improvement that focuses on system 

structures and supports across the district, school, and classroom to meet 
the academic and non-academic needs of all students.

Principles:
 Educators can effectively teach all children

 Intervene early while the problem is easier to remediate

 Use multi-tiered system of supports (MTSS) to meet the needs of 
groups of students

 Use scientifically based interventions/instruction

 Monitor student progress to inform instruction

 Use data to make decisions: screening, target intervention, 
progress monitoring, and outcome data



Response to Intervention (RTI)

 Each of the schools in Belmont aims to develop a process for gathering data and 
implementing interventions and or supports prior to a special education referral. As a 
general education initiative, RTI is led by building administration. Response to 
Intervention is a process that enables teachers to meet collaboratively to share their 
expertise with one another in the effort to assist students who are experiencing academic 
difficulties accessing the curriculum or with social and emotional issues. Philosophically 
and practically, the process of RTI aims to assess a student's struggles, provide 
remediation, and to measure the gains or continuing challenges the student may be 
having. RTI is not a part of the special education process. Although some students may 
eventually be referred for special education services, RTI is not seen in the regulations as 
a "pre-referral" mechanism. The success of RTI depends upon professional collaboration 
among team members and knowledge of the student's educational history and current 
difficulties. In addition, faculty members directly involved with the student must have 
knowledge of how to select and correctly implement evidence-based interventions that are 
likely to address the student's identified needs. Finally, faculty members must gather 
formative assessment data documenting the use of the intervention and student progress, 
and must use this data to inform future interventions.
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District Curriculum Accommodation Plan (DCAP) 
A Responsive Regular Education Program
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This document contains a description of the accommodations, instructional supports, 
and learning environments that are expected for ALL students at each level. In the 
DCAP, the following components are addressed:

The ways in which the needs of diverse learning styles are supported within the general education 
classroom.  

Accommodations to meet the needs of the diverse learning styles within a general education class. 
 

The provision of appropriate services and supports within the general education program.  

The provision of services to address the needs of students whose behavior may interfere with 
learning.  

Parental input and involvement.  

Teacher collaboration and mentoring.  

Professional development opportunities to support implementation. 



What can I do as a general education 
teacher?  



Change thinking from “why included”
to “why excluded?”
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 General education is the door to learning through which 

all students are expected to enter; it should be the goal of 

every school district to make the general education 

environment the appropriate placement for all students.
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Inclusion is a Right



General Educators
34

Responsible for ensuring that the general education 

classroom is a rich and responsive environment that seeks 

to have teachers prepared for the diverse student learners 

that they are encountering on a day-to-day basis



General Educators
35

Identify the student’s strengths and use these as a means 

to engage the student in the learning environment and 

classroom expectations.  Partner with special education 

colleagues to plan, deliver instruction, and to assess 

student learning. 



The Teacher MATTERS 

 Read/Question/Understand 

the IEP 

 High expectations for 

students’ learning/ 

achievement

 Consult with TEAM to plan 

most effective delivery

 Seek to understand each 

student’s “uniqueness”
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Relationships MATTER

 Set the stage for a positive 
relationship with students, 
parents, colleagues

 Collaborate with 
others…utilize the strength 
and talent in your building

 Build trust & respect

 Engage students
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Universal Design
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 Allows for access without extraordinary means and is 
based on the assumption that people with disabilities 
are numerous and should be able to lead regular lives

 Provides multiple means of Representation, Action and 
Expression, and Engagement

 Interesting by-product is benefit it brings to non-
disabled people as well

 Examples…curb cuts, ramps, automatic door opening devices, 
alarms with lights, captioning



UDL Strategies
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 Plan all lessons assuming you will have a student who 
can’t 

 Walk

 Talk

 See

 Hear

 Set clear behavioral norms

 If an accommodation helps 3 students in your class it is 
probably good for all!



Paraprofessional Oversight
41

 Be CLEAR about your expectations for the 
paraprofessional, don’t assume they know what YOU want 
them to do

 Think about dependency/shield or barrier from other 
students

 Give kids opportunity to show just how capable they are

 Careful of message 1:1 aide support may send-

“kids can’t possibly exist in regular classroom without 
aide support” “people with significant disabilities are 
incapable of doing things on their own”

 Cannot take the place of the teacher (compromise the 
quality of instruction)

 Goal is independence



What supports do I have access to?
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In your building……

 Principal/Asst. Principal

 Occupational Therapist

 School Nurse

 School Psychologist

 Guidance Counselor/Social 
Worker

 Special Education Teachers

 Speech/Lang Pathologist

 Reading Specialist

 Inclusion Specialist

 Team Chairperson (Elementary Schools)

For the district….
 Director / Assistant Director of Special 

Education

 Early Childhood Director

 Assistive Technology Specialist

 Augmentative & Alternative Communication 
Specialist

 Board Certified Behavior Analysts (BCBAs)

 Teacher of the Deaf and Hard of Hearing 
Consultant 

 Educational Audiologist Consultant

 Physical Therapist

 Teacher of the Visually Impaired/Orientation 
& Mobility Specialist



What if I have questions?
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 Talk to the student’s liaison/special education provider(s) 

 Talk to the Team Chairperson ( Elementary Level)

 Seek out Director and Assistant Director of Student 

Services

 Participate in district professional development

 There are no silly questions 
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Who do I ask if? 

Are you a special 
educator or related 
service provider?

There may be times that you will 
need to speak to the Director & 
Assistant Director of Student 

Services

Ken Kramer
kkramer@belmont.k12.ma.us

Jonathan Libby 
jlibby@belmont.k12.ma.us

Are you a general ed
teacher or specialist?

Have a question about the 

student’s IEP? Classroom 

performance / 

accommodations/ learning 

needs? Special education 

liaison / special education 

teacher

Do you have a question about your 

schedule, assigning coverage, 

expectations for your position? 

Please contact your building 

principal

In order for these conversations to be 

most effective, it will be important that 

you have first spoken with and tried to 

address your concerns with your 

building team members.

Have a question about an 

upcoming Team Meeting, 

required paperwork, 

timelines, regulatory or legal 

questions? Please contact 

Special Education Liaison / 

Special education Team 

Chairperson(Elementary 

Level)

Do you have a question about 

writing the IEP, required paperwork, 

timelines, upcoming meetings, 

regulatory or legal questions. Please 

contact your Special Education 

Liaison / Team Chairperson 

(Elementary Level)

Do you have a challenging parent? 

Please seek assistance from your 

building principal

Is this bigger than a building issue 

and concerns district level systems 

and practices? Does it involve an IEP 

that is an active case with the BSEA 

or has attorney involvement? Please 

contact Director / Assistant 

Director of Student Services



Student Services Office
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644 Pleasant Street, Belmont, MA 02478

(617)993-5440

Ken Kramer, Director of Student Services

Jonathan Libby, Assistant Director of Student Services

Ani Markarian, Administrative Assistant, (617) 993-5442

Patricia Ball, Administrative Assistant, (617) 993-5441

Maura Piacitelli, Administrative Assistant, (617) 993-5443

Patricia Toohig Nardone, Early Childhood Director, (617)993-5615


